
Wayland Public Schools 

FY15 System-Wide Goal Progress Report:  Response to Intervention (RTI) 

 

System-Wide Goal: To expand and more fully realize a system-wide RTI program in a teaching and learning environment that integrates 
teacher collaboration, sharing of best practices, differentiated instruction, and the use of data to inform instruction.   
 

High School Strategic Initiatives: (1) Enhance RTI intervention services in the area of mathematics; (2) Enhance RTI intervention services 
in the area of social/emotional well-being; (3) Expand Academic Center services by creating focused study groups around specific skills 
deficits; (4)  Form groups which will be comprised of students identified by Grades 9 and 10 social studies and Grade 9 biology teachers; 
(5) Structure time for collaboration among teachers through small professional development groups in order to enhance teaching and 
learning through strategic interventions. 
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● We successfully implemented two new areas of support 
to bolster the reach of our RTI program: math and 
social/emotional support.  With our new math RTI, 18 
students received 1:1 skills support for part or all of the 
school year.  Additionally, approximately 10 identified 
students received scheduled support from one of our 
School Adjustment Counselors as part an intervention 
process. 

● In our literacy RTI program, 16 new students received 
intensive 1:1 support.   

● The Academic Center has become a more effective Tier 2 
level of support for students.  Working in tandem with 
the RTI teachers, the Academic Center coordinator 
provides more generalized support (study skills, 
organization, learning how to take initiative) in Directed 
Study for students who are referred out of Tier 3.  In this 
way, students experience a more layered, gradual 
release from formal supports.  On a related note, we 
have begun a larger conversation about restructuring the 
Academic Center around RTI support. 

● The use of Student Support Teams (SST) as a referral 
process for RTI has been successful.  Discussions around 

● The time limitations in our RTI 
teachers’ schedules can make it a 
challenge to match identified students 
with available blocks of time for 1:1 
support. 

● Students struggling in academic areas 
such as biology and language may 
receive study skills support, but 
intervention involving content is 
limited. 

● Our faculty’s understanding of RTI is 
scattered.  We need to build to a place 
(via professional development) where 
all teachers speak a common language 
about tiers of intervention, and the use 
of department team time is more 
devoted to the study of student work. 

Students in the RTI program have shown 
significant growth.  One student in particular 
was discussed by the team as being an exemplar 
of the program’s impact.  This student was 
identified by the middle school as in need of 
literacy and study support.   From the beginning 
of the year, the student worked with our RTI 
literacy teacher once every four days and 
received organizational and study skills support 
in the Academic Center once per day.  The 
student hit his/her stride and showed significant 
improvement in grades.  Teachers report that 
due to the combination of intense literacy 
support tailored to assignments in English and 
History, along with general study skills support, 
the student has strong momentum going into 
sophomore year. 



student concerns naturally weigh RTI options before 
special education evaluation. 

● Data, including major assessments and quarter grades, is 
tracked even more closely by the RTI team.  The RTI team 
meets once every three weeks to discuss progress.  At 
the close of each quarter, a more intense analysis of 
quarter grades occurs with both the RTI team and the 
Guidance Department, during which new students and 
types of support are identified. 

● Continued collaboration with the Middle School in 
identifying students for literacy and math support. 

 
 
  



 

Middle School Strategic Initiatives:  Provide discipline-specific professional development around ways to best differentiate in Tier I to 
meet the range of student needs. 
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● Contracted with a pair of trainers from Teachers21 for 
three inservice professional development sessions 
around Differentiating Instruction (DI) to support 
students in Tier 1 classrooms.  We held the first DI 
overview session and planned the subsequent two 
sessions (based on teacher feedback) to allow for PLC 
teams to explore content-specific DI resources the 
trainers had compiled and to use time to actively work 
on differentiating lessons (with support of the trainers). 

● This is the first year that all PLCs met weekly during the 
school day to plan around essential skills and content, 
develop and discuss formative assessments, and 
determine next instructional moves. This is critical time 
for collaboration and has been embraced by teachers in 
PLCs. 

● Each PLC used time to implement two DDMs. They 
looked at DDM assessment data and student work 
together to determine where students might need more 
support. 

● We continue to offer effective TIer 3 supports: Math 
Boost in Grade 7 and Lit Boost/Workshop  in Grades 6-8. 

 
 

● Snow days and competing demands 
for our inservice time (the need for 
two PARCC staff trainings and two 
ALICE staff trainings, etc.) caused us 
to postpone professional 
development sessions two and three 
until the next school year. 

● Teachers are at very different places 
with their own DI skillsets, so tailoring 
professional development to match 
readiness is a challenge. 

● Work around calibrating and scoring 
DDMs to determine student growth 
and median student growth for each 
teacher was time-consuming for 
curriculum leaders and PLCs. There 
has been a significant learning curve. 
Managing the data and using it to 
inform instruction--as opposed to just 
completing a required task--is still a 
work in progress. 

● To fully realize our RTI model we 
would need an additional staff 
member to create a Tier 2 
differentiation model for writing 
(across the curriculum). 

The 6th grade math PLC has gone above and 
beyond in embracing the new, protected PLC 
time--even doubling it by collaborating a 
second hour each week during a commonly 
scheduled planning period.  One focus to their 
work has been to create unit-based math 
packets for students that have clearly 
articulated unit objectives tied to self-
monitoring assessment rubrics (Got it - OK - 
Not yet). Engaging in self-assessment allows 
students to self-monitor their progress 
towards the goal and then personalize their 
learning by choosing the appropriate 
challenge level of practice problems during 
classwork times or as study materials. This 
keeps all students challenged as they work 
towards common learning goals. 

 
 
 

 
 
  



 

Elementary Schools Strategic Initiatives:  (1) Expand the data team analysis approach around progress monitoring to increase the 
strength of our diagnostic practice, resulting in more individualized, targeted interventions; (2) Continue to build a strong foundation for 
RTI through collaborative efforts and shared curricula.  
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● This year, across the elementary schools, continued to 
add lessons to the RTI online Scope and Sequence for 
mathematics for all three Tier 2 groups: Intervention 
Groups, Core Instructional Groups, and Exceeding 
Expectations Groups. Classroom teachers participated in 
unit planning with the math coaches to develop these 
lessons and resources. 

● All elementary classroom and special education teachers, 
reading specialists, and teaching assistants are leading 
skill-driven, targeted interventions in both mathematics 
and language arts RTI blocks. 

● The staff at each school continued to develop stronger 
data meetings for analyzing student proficiencies and 
achievement. This has resulted in targeted instruction in 
order to meet each student’s specific learning needs and 
to develop flexible, homogeneous student groupings to 
promote increased student growth.   

 

● Staffing continues to be a challenge 
as the success of the RTI model is 
dependent upon additional 
personnel for small-group instruction 
during RTI blocks.  This would allow 
the faculty to better accommodate 
the range of needs identified 
through the various assessments. 

● We continue to look for user-friendly 
and comprehensive assessments 
aligned to the standards.   This will 
make data meetings more efficient 
and offer a more focused and 
prescriptive set of interventions.  

● Due to shared specialists across 
buildings, it continues to be a 
challenge to create a balanced 
schedule that meets the academic, 
social, and emotional needs of all 
learners. 

 
 

● The acquisition and subsequent training in 
the utilization of Kathy Richardson kits and 
number sense philosophy  (in kindergarten, 
first, and second grades) allowed for 
rigorous, common effective instruction and 
activities in Tier 1 and Tier 2 RTI this year.  

● The third, fourth, and fifth grade teams at 
the elementary schools worked closely with 
the English Language Arts Curriculum 
Director and a consultant from the Hill 
Literacy Group to implement the Self-
Regulated Strategy Development (SRSD) 
program.  This program provides learners 
with mnemonic pairings and graphic 
organizers so that all learners can access 
the skills necessary to increase proficiency 
and achievement around written language 
across genres.  The rubrics  from the 
program were used to assess students and 
to provide opportunities for learners to 
partner with their teachers and peers in the 
analysis of results and the ensuing 
interventions for growth.  

 

 


